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    Learning Resource 
 

How to Wash Your Sheeps 
Story by E J Delaney | illustrated by Tohby Riddle  

Worksheet: Reading between the lines 
Understanding 
ACELA1489 | EN2-11D 
 

Identify examples of the language of opinion and distinguish these from examples 
of the language of factual reporting.  
Ask students to write two sentences on slips of paper and place these separately at 
the front of the classroom. One should be about an opinion they hold (e.g. I think 
dogs are the cutest animals or I believe schools give too much homework). The other 
should detail something students know to be factual (e.g. kangaroos are marsupials 
and Australia is in the Southern Hemisphere). Read examples of each type of 
sentence and identify common vocabulary in each style (e.g. ‘I think/feel/believe’ for 
statements of opinion and ‘it is, they have, they are’ for factual statements). Create a 
word bank of these words to refer to. 
Use the word banks to identify examples of language of opinion in the text (e.g. “Dad 
says I have to, I think, I know, I guessed, [their mum] she says, I hope”). Identify 
language of factual reporting in the text, e.g. (“Sheep are like fish. It doesn’t matter 
how many there are. It’s still the same word,” and, “The first thing you must 
understand is that sheeps don’t go in the washing machine”).  
Record snippets of conversations around the classroom using a sound recording 
tool. Alternatively create a language of opinion and a language of factual reporting 
log by allocating one student to note language common to each type of statement 
used during general conversations. Reflect on any surprises such as: 

 language of opinion being used when someone is unclear of the accuracy of a 
statement or   

 eliciting comment from others, affirming or refuting their position, e.g. ‘I think 
this drawing is OK,’ or  

 factual language being used, even if the speaker isn’t completely sure that 
what they are saying is accurate.   
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Connecting  
ACELY1687 | EN2-1A 
 

Create a blog response to the original question, in the style of the text, on how to 
wash sheets. Include key points from the video. The following steps could scaffold 
this response: 

 Identify instructions in the text (e.g. don’t place sheep in the washing 
machine or use detergent, wash them outside with a hose, wash white 
sheep first and use warm water).  

 View the video How to Wash Bedsheets on YouTube. Make notes on the 
key points (e.g. place the sheet in the machine, being sure to spread it out 
a little, put the detergent into the appropriate place and add fabric 
softener if you are using it, close the lid to the washer, select your setting 
and temperature and an extra rinse if possible then turn on the washer). 

 Where possible, role play the steps, miming the actions involved.  
 
Engaging Critically  
ACELA1490 | EN2-8B 
 

Analyse the features of a blog entry and identify topics appropriate to a blog style.  
Examine a variety of blog entries. You might like to try Alphabet Soup or National 

Geographic Kids. Alternatively, students may have examples of blogs they follow that 
they wish to share. 
Display the following headings:  

 interactivity with the reader  
 style  
 formal/informal  
 written in the first/second/third person, and  
 topic.  

Analyse the blogs, considering each of the headings (e.g. for NatGeo Kids; it includes 
comments at the end of the post, it is written in a factual and informal style, it’s 
written in the second person (you) and the topic is mainly kid friendly information).  
Display a range of topics and consider which could work well in a blog and which 
may not. For example, you could suggest topics such as, a child’s experience 
navigating their homework (would probably make a great blog), a profile of a famous 
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author (perhaps this would work better as a one off story), a regular update of 
progress with learning a particular sport (likely to make an interesting blog), 
information on a current event (more likely to appear on a news site). Students could 
suggest their own ideas for blogs and create them.  
ACELY1692 | EN2-4A 
 
Infer what style of blog the entry may appear in and suggest further questions for 
the blogger.  
Identify the style of text (a blog). Use the information in the above resource to 
consider the features of a blog (e.g. they often include comments/interaction with 
the reader, they are usually written in an informal style and in the first or second 
person and they often focus on a specific topic).  
Make inferences about the type of blog where this entry may fit (e.g. completing 
chores, taking care of pets, listening to parents etc.). Highlight clues such as the fact 
that the initial letter, from EJ Delaney, is a request for advice and that the blogger 
responds with a detailed procedure.  
Suggest other questions for the blogger (e.g. if you’d inferred the blog centred on 
completing chores, you could also ask: how to unload the dishwasher, how to make 
your bed etc.).   
 

Experimenting 
 
ACELT1607 | EN2-10C 
 
Create a blog post in response to a similar question as that posed in the text.  

Display a variety of sample letters from readers, in a similar style to the one in 
the text, for example: Dear Me, My big sister says I’m no good at flossing and 
it’s so frustrating. Do you have any advice? EJ Delaney 
Dear Me, I have this problem. I have no idea how to tie shoelaces. My big 
brother keeps laughing at me and I’ve had it! Can you please help and offer 
some advice? EJ Delaney 
Dear Me, You won’t believe this. My grandma says I have to walk her dog and 
I have no idea what to do. Do I ride on its back? Do I balance it on my feet and 
shuffle along with it there? Do I give it a map and tell it to be back in an hour? 
Can you offer any advice? EJ Delaney 
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Select the letter you feel most confident about responding to with appropriate 
advice. Write a response to your chosen letter, using the blog style adopted by the 
author.  
 
Reflecting 
ACELY1687 | EN2-1A 
 

Reflect on listening strategies and suggest improvements for next time.  
Swap the procedural writing produced in the connecting section with a partner. Re-
watch the video on YouTube and note which of the key points the writer included 
from the video and any that were missed.  
Make suggestions for ways to make it easier when jotting down notes on key points 
in a text or video. For example: create headings prior to listening to the video to 
speed up the sorting of information, listen to the information twice, write in dot point 
form and work with a partner to divide up the information etc.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



BLAST OFF 

Reading between the lines
1. What advice was EJ looking for?

2. Why do you think 'Me' guessed that EJ lived on a farm?
(Circle the correct answer.)

a) Because EJ owned sheep.
b) He thought that a farm would be a good place to live.
c) Because people in the city already know how to wash sheep.

3. Why did 'Me' continue to use the word 'sheeps' rather than 'sheep' in his blog post?
(Circle the correct answer.)

a) He thought that this was correct.
b) He wanted to teach EJ a lesson on spelling.
c) He wanted to use that word so that EJ didn't feel bad about his mistake.

4. Why	do	you	think	his mum was reading his blog post?(Circle the correct answer.)

a) She wanted to check his spelling.
b) She wanted to make sure that he wasn't giving bad advice.
c) She was waiting to use the computer.

5. Why do you think 'Me' may have created his own blog, offering advice.

6. Explain	why	EJ didn't need any help after all.

7. What is it important to wash the white 'sheeps' first?
(Circle the correct answer.)

a) They are usually larger and take longer to dry.
b) They don't absorb the heat and will take longer to dry.
c) They don't like being last.

8. What does the phrase, 'Don't be fooled' mean?

9. Why do you think EJ wrote back to 'Me'?
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Monkey Music 
Poem by Jody Jensen Shaffer | illustrated by Lesley Vamos  

Worksheet: Developing settings 

 
Understanding 
ACELY1688 | EN2-1A 
 
Experiment with tone when reading texts aloud. 

Repeat the same sentences in different tones. You could try the sentences, ‘go to the 
shops,’ and, ‘help me with this,’ in a variety of tones such as, pleading, authoritative, 
questioning, hesitant etc.  

Answer the following questions after listening to each version:  

What is communicated with the tone? (nerves with the pleading tone, 
confidence/a bossy attitude for the authoritative tone) 

How does the tone of voice make you feel about the speaker? (e.g. empathy 
when the pleading tone, nervous of the authoritative tone) 

Identify the tone you might use for each of the different parts of the poem when 
reading aloud (e.g. authoritative for the lines, ‘Don’t try to steal these juicy leaves, 
this territory is mine!’). Listen to the reading of the poem Monkey Music. Note 
similarities and differences between the reading on YouTube and the ideas 
discussed. 

Select another poem from this issue of Blast Off! (e.g. Bird’s-eye Views). Consider the 
sections in the poem where the tone may change (e.g. using an eerie tone for words 
such as ‘scary’ and a laughing tone for the word ‘cheeky’). Experiment with reading 
the poem in a range of tones.   

 
Connecting  
ACELT1603 | EN2-11D 
 

Connect with the poet’s descriptions of howler monkeys and experiment with 
creating descriptions of the sounds.  

Listen to Sounds of the Howler Monkey on YouTube. Pause the video periodically 
and share the first word you think of to describe the sound of the monkeys (e.g. 
threatening, barking etc.).  

https://www.australiancurriculum.edu.au/Search/?q=ACELY1688
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/881
https://www.youtube.com/watch?v=pKPePEvihCc
https://www.australiancurriculum.edu.au/Search/?q=ACELT1603
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/890
https://www.youtube.com/watch?v=-vxlnZ8BihI
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Read the poem. Identify vocabulary in the text used to describe the sounds the 
monkeys make (e.g. the title itself, monkey music, the lines; “The Howlers send a sign, 
‘Don’t try to steal these juicy leaves,” and “a growling, barking din”). 

Consider each of the descriptions in the text. Provide students with the following 
headings:  

• I agree with the way the poet described the sound here,  

• I wouldn’t describe the sound in the same way as this,  

• this description presents a new way of thinking about the sound that I hadn’t 
thought of,  

• this description reminds me of a different sound entirely.  

Instruct students to place as many of the headings that they feel are appropriate next 
to each of the descriptions from the text.  

Create a voiceover script to accompany a clip about howler monkeys. Include 
descriptions either from the text or the students’ imaginations to best describe the 
sounds of the monkeys. World’s Loudest Animals: Howler Monkeys from National 
Geographic on YouTube is one example of a voiceover being used in a clip on 
Howler Monkeys.  

 

Engaging Critically  
ACELT1604 | EN2-4A 
 
Analyse the use of language to create flow and rhythm in poetry. 

Identify the syllable pattern in the poem (alternating between eight and six syllables 
per line). Experiment with adding additional syllables to each line, initially still 
following a pattern. For example, you could start by alternating between 12 and 10 
syllables per line by editing the first line to something along the lines of, ‘In tropical 
South America I am told’, and changing the second line to, ‘There’s a special 
something that I should hear’.  

Next, experiment adding syllables to each of the lines without following any 
particular pattern, e.g. editing the first stanza to, In the continent of South America I 
am told some interesting things, that I should hear about, Howler monkeys cry, 
particularly at dawn or when the night is drawing in.  

Read each aloud, listening carefully for the rhythm. Share preferences for the 
versions (most likely one of the versions following a pattern).  

https://www.youtube.com/watch?v=wzfTWgZn5j0
https://www.australiancurriculum.edu.au/Search/?q=ACELT1604
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/883


   

Blast Off Issue 5 –June 2020  The School Magazine – Learning Resource 

Experimenting  
ACELA1496 | EN2-8B 
 
Explore salience in images and experiment with making the same choices’ 
illustrators face.  

View a range of images, attaching post-it-notes to the element that most stands out.  

Identify the various elements in the image accompanying the poem (e.g. the 
monkeys, the background, the tree etc.). Identify which of these elements the eye is 
drawn to (the monkeys faces). Consider how the illustrator encouraged this (by 
placing the monkeys faces in the centre, by adding detail to the faces, in contrast 
with the other elements and by blurring the background).  

Select a poem, such as Bird’s-eye Views, also from this issue of Blast Off! Ensure the 
accompanying image remains hidden for now. 

Suggest ideas of what to include in an image to accompany this poem (e.g. a variety 
of pictures of birds, perhaps in an outside setting or close up). Then identify which of 
the birds’ features is the focus in the poem (their eyes). Suggest how these could be 
emphasised using salience (e.g. having the eyes in the centre of the image, in close 
up, while the rest of the bird is blurred).  

Search for images on the web and use the cropping, enlarging and minimalising 
tools in Microsoft Word to edit the images to enhance the desired elements. Place 
the edited images on a page, paying close attention to salience.  

 
 

 

 

 

 

 

 

 

 

 

 

 

https://www.australiancurriculum.edu.au/Search/?q=ACELA1496
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/882


BLAST OFF 

Developing settings
What information could you add to engage more of 
our senses as we read about the Howler Monkeys in  
'Monkey Music'?

Part A

Make brief notes below about what you could hear and feel in the South American rainforest.

What I can smell 
the rainforest?

What I can hear in the rainforest? What I can touch in the rainforest?

e.g. juicy leaves, 
rain

Part B

Imagine what you may be able to see, hear, smell and feel in each setting below: a farmyard and a 
restaurant. Write notes under each of the settings.  

A farmyard

See: 

Hear: 

Smell: 

Feel: 

A restaurant 

See: 

Hear: 

Smell:

Feel: 
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The Mill of the Sea 
Play by Sue Murray based on a story in Once Upon a Time in Japan 
translated by Roger Pulvers & Juliet Winters Carpenter | illustrated by Anna Bron  

Worksheet: Plan your own fable 

Understanding 
ACELY1690 | EN2-8B 
 
Analyse visual codes in the illustrations, suggesting alternate images that could act 
as replacements.  

Identify visual codes in the images and identify what these communicate (e.g. the 
moon communicates night time, the twinkly pattern behind the old man as he gives 
Kiyoshi the mill connotes magic or something special, the bent heads of the people 
as Kiyoshi pours rice into their bowls is used to show gratitude, Shinji clutching the 
bag of rice to himself communicates that he has a miserly nature, Shinji pulling back 
the covers while Kiyoshi sleeps is used to show stealing, and the open-mouthed 
expression on Shinji’s face as his boat begins to sink shows fear/shock).  

For each of these elements (night time, magic, gratitude, a miserly nature, stealing 
and shock/fear) consider other images that also act as visual codes, communicating 
the same message. For example, darkness and stars could be used to communicate 
night time, holding hands with palms together work to show gratitude, a pile of 
money with an arm wrapped around it connotes a miserly nature, skulking through a 
window while wearing a black and white striped shirt could demonstrate stealing, 
and hands resting on cheeks would communicate shock). Students can use a search 
engine to locate images of each of their suggested replacements and combine them 
into a collage.  

 
Identify cultural visual codes in the accompanying illustrations and suggest some 
from students’ own cultures.  

Identify visual codes that depict the culture of where the play originates from (i.e. 
Japan) by noting items in the illustrations such as the Jingasa (Japanese straw hat 
worn by Kiyoshi), the hachimaki (the Japanese headband worn by Shinji), and the mill 
given to Kiyoshi by the old man, drawn resembling a Japanese tea mill.  

Consider elements from students’ own cultures that could be used as visual codes, to 
enable viewers to identify cultural origins (e.g. a cork hat for Australian culture). 
Students could recreate the images that accompany the text, inserting images that 
connote a particular culture.  

https://www.suemurray.com.au/
https://www.australiancurriculum.edu.au/Search/?q=ACELY1690
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/882
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Connecting  
ACELA1496 | EN2-8B 
 
Analyse the style of the illustrations accompanying the text and others by the same 
artist and use these to pitch ‘in character’ as the illustrator.  

Locate the images that accompany Dandelion Wish, Countdown! issue 3, also 
illustrated by Anna Bron. Display headings such as colour, individual elements, mood, 
use of light etc. Use these headings to identify common style traits of the illustrator 
(e.g. in both sets of images the illustrator has used mainly muted colours such as 
tans, browns, greens, blues and purples, both include a crescent moon, the mood is 
generally somber and calm etc.). Highlight differences between the two sets of 
illustrations (e.g. in Dandelion Wish the light has been used to cast shadows on the 
characters and with The Mill of the Sea, the illustrations have been laid directly onto 
the page without a background).  

Act in character as the illustrator pitching to illustrate a further text from this issue of 
Blast Off! such as Zoe and Zac’s Secret. Describe how you would illustrate the text in 
the illustrator’s style. Pull out particular extracts from the text that you would seek to 
represent, e.g. when Zac is looking over his shoulder, to check if Fang Tooth and the 
Rat Pack are chasing him, he could be moodily gazing up at a crescent moon, set in 
muted tones.  

Engaging Critically  
ACELT1603 | EN2-11D 
 
Express a point of view about two stories sharing a similar subject matter and theme.  

Read the Danish Fairy Tale, The Coffee Mill Which Grinds Salt.  

Display the following questions:  

• Which of the main characters, Kiyoshi or Hans, do you think seemed most 
deserving of the mill? 

• Which character did you prefer and why? 

• In which story was the stealing of the mill most dramatic? 

• In the endings of both stories the opponent/villain met a troublesome end. 
How did you feel about this? Did you prefer either of the endings and if so, 
why?  

Use these questions as stimulus to create a brief thirty second presentation aimed at 
younger students, explaining which of the texts they should read first. 

https://www.australiancurriculum.edu.au/Search/?q=ACELA1496
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/882
https://www.australiancurriculum.edu.au/Search/?q=ACELT1603
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/890
https://en.wikisource.org/wiki/Danish_Fairy_and_Folk_Tales/The_Coffee-mill_which_Grinds_Salt
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Experimenting  
ACELT1605 | EN2-10C 
 
Identify character traits of both Kiyoshi and Shinji (e.g. generous, thoughtful, caring 
and kind for Kiyoshi and miserly, mean, thoughtless and selfish for Shinji). Highlight 
that in the ending, Shinji’s mean spirit causes his downfall.  

Contrast this with other characters encountered in texts that grow and change for 
the better. You could use the example of Fang Tooth and the Rat Pack from Zac and 
Zoe’s Secret, also from this issue of Blast Off! Highlight that for a character to grow 
and develop, they often encounter a key event that makes them question their ways 
(e.g. Fang Tooth and the Rat Pack discover a love of dance and cease acting 
aggressively towards Zoe and Zac).  

Consider a similar event that could happen to Shinji to make him change his ways 
(e.g. he escapes the sinking boat but is penniless and realises what it is like to be 
poor, inspiring him to treat others kindly). Write an alternate ending with a key event 
occurring that inspires Shinji to make a change for the better.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.australiancurriculum.edu.au/Search/?q=ACELT1605
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/889


BLAST OFF

Plan your own fable 
'The Mill of the Sea' is a fable (a tale that contains a moral). See if you can create your own fable. 

My fable is called: 

Moral lesson your fable 
will illustrate:

(Example: It doesn't 
pay to be greedy.)

Characters:

(Example: a fox and a 
crow/ two friends / a 
rich man and a 
beggar)

Situation that illustrates 
moral:

(Example: a crow gets a 
piece of cheese, the fox 
flatters her looks and 
challenges her voice 
quality hoping to trick 
her into dropping the 
cheese, the crow drops the 
cheese)

The moral lesson 
expressed as a catchy 
phrase:

(Example: Those who try 
to prove their worth often 
lose what they treasure)

Write your fable on a separate paper. 
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Zoe and Zac’s Secret 
Story by Susan Letts | illustrated by Kerry Millard  

Worksheet: Identifying and using sound repetition 

 

Understanding 
ACELT1605 | EN2-4A  
 

Analyse the key plot points from the story and consider strategies authors use to 
make readers care about character’s choices.   

Draw a line and plot the key events from the story in the order in which they occur 
(e.g. going from left to right: Zac is dancing in front of a hubcap, Fang Tooth and the 
Rat Pack discover him and chase him, Zac escapes, he meets a nervous Zoe, Zac 
leads Zoe to Rodent City, Zac sees Zoe dancing and reveals he also loves dancing, 
the pair decide to open a dance school, they are nervous to see Fang Tooth and the 
Rat Pack in line, waiting for a class, Fang Tooth asks for a lesson, they all dance, the 
rats in Rodent City are the happiest rats in all the world).  

Display examples of some of the ways authors are able to make readers care about 
their character’s choices: 

• The author captures the characters feelings,  

• the event reminds readers of something in their own lives,  

• there’s suspense which makes readers wonder what will happen next,  

• readers feel sad for the character when hurdles are placed between them and 
their desires etc.).  

Encourage students to suggest other ways authors are able to make readers care 
about characters and the choices they make. 

Instruct students to re-read the sections of the text immediately prior to each of the 
main plot points. Identify which of the strategies outlined above have been used to 
ensure readers care about the characters. Place this on the line, immediately prior to 
the plot point. For example, prior to the first event, Zac dancing in front of the 
hubcap, the author captures Zac’s excitement at finding a spot to dance, inspiring 
the reader to be pleased for him. For the second event, when Fang Tooth and the Rat 
Pack discover Zac dancing and taunt him, you empathise and feel sorry for Zac. Add 
each of the strategies used to make you care about the characters choices prior to 
each of the plot points.     

https://www.australiancurriculum.edu.au/Search/?q=ACELT1605
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/883
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Connecting  
ACELT1603 | EN2-10C 
 
Connect with the characters, considering what makes you happy and creating a 
presentation to share this joy with others.  

Identify the way Zac and Zoe feel about dancing (it makes them the happiest rats in 
all the world). Locate information about what they decide to do with this passion 
(share it with others in the hope of making them happy too).  

Share ideas of what makes you happy (e.g. dancing, singing, journaling, learning a 
new skill, expressing gratitude, having time outside in sunlight etc.).  

Create a presentation on what makes you happy, to share with the class or to present 
over online. Create slides, using PowerPoint or Google slides. Include an explanation 
of how you perform the task and encourage others to try. Write a script to 
accompany the presentation, you could add a voiceover. 

Engaging Critically  
ACELT1604 | EN2-4A 
 
Examine elements that make the author’s style unique and provide an opinion on 
the effectiveness of these elements.  

Identify repeated sections in the text, such as:  

“Zac was no ordinary rat. He wasn’t a pet rat. He wasn’t a pink-eyed, 
pampered rat who lived in a cage and ran around an exercise wheel. No! He 
was a creepy-crawly brown-eyed rat, who lived deep underground in a drain,” 
and, “Zoe was no ordinary rat. She wasn’t a creepy-crawly brown-eyed rat who 
lived in drains. No! She was a pink-eyed, pampered rat who had been living in 
a cage in a pet shop, running around an exercise wheel.”   

Identify why the author may have chosen to use repeated language here (e.g. the 
rats have both been defined as what they aren’t, which is the opposite of each other. 
This emphasises their differences while implying neither are ordinary).  

Identify rhyming sections and those with alliteration, such as:  

“He clicked his claws, he spun and strutted, he twirled and whirled and 
swiveled. He jigged and dipped with a toothy grin and he shimmied and 
shook and wiggled,”  

and  

https://www.australiancurriculum.edu.au/Search/?q=ACELT1603
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/889
https://www.australiancurriculum.edu.au/Search/?q=ACELT1604
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/883
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“He skittered up the drainpipe. He scuttled through the lanes. He scurried up 
the water pipes and slithered down the drains.” 

Consider the impact the use of rhyme and alliteration has on the flow of the text (e.g. 
it creates a rhythm, rather like poetry. The author may have used this style to make 
these sections memorable, to capture the rhythm and fast pace with which the 
characters moved, and to provide a contrast to the prose).  

Identify which of the stylistic elements the students liked and any that they didn’t. 
Role-play standing in front of the author explaining which of the stylistic features you 
liked and why.   

Experimenting  
ACELT1605 | EN2-10C 
 
Create tension through withholding information from the reader.  

Identify the line where the author hints that Zoe has a secret while not revealing what 
this is (“There was something else she loved to do, but that was Zoe’s secret”). Share 
how this makes you feel (e.g. you want to keep reading to discover Zoe’s secret).  

Instruct students to create the beginning of a story, about two friends. Tell them to 
hint at a secret hidden by one of the characters, but inform students that you won’t 
share what this secret is until later. Once students have written the beginning of the 
story, display a fictional extract from a diary featuring a secret.  

You could use something along the lines of:  

Dear Diary, phew, today was close! I had just climbed through my bedroom 
window and changed back into my human form when dad came barging into 
my room, brandishing clean laundry. If he’d been a minute sooner he would 
have discovered the cat version of me, balanced on the window ledge. Dad 
would have been horrified! I’ll have to try be more careful about only 
changing into a cat when I know no one else is home. 

Encourage students to incorporate the secret diary entry into their story, attributing it 
to one of their characters.  

 

 

 

 

 

https://www.australiancurriculum.edu.au/Search/?q=ACELT1605
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/889


BLAST OFF

Identifying and using sound repetition 
Complete the table with examples of each category of literary 
aural (sound) devices. Find as many as you can in the story ‘Zac 
and Zoe’, then make up your own to finish the table. Underline 
the repeated sound in each example.

Alliteration 
(repetition of the first 
sound in nearby words)

Consonance 
(repetition of a 
consonant sound in 
nearby words) 

Assonance 
(repetition of a vowel 
sound in nearby words)

Rhyme 
(repetition of the 
final sound cluster in 
multiple words)

Zac and Zoe they skittled ... and 
scuttled

spun and strutted lanes ... drains

Write your own sentence or paragraph using one of the literary devices described above. Mark the sounds 
that are repeating. 

What is the name of the sound device that you used? 

I used                                                       .
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