
  Blast Off issue 3 – April 2020 
  Learning Resource 
 

A Sticky Situation 
poem by Jackie Hosking | illustrated by Matt Ottley 

Worksheet: Rhyming pattern 

Understanding 
EN2-8B | ACELA1490 | 
 
Discuss. What is the purpose of a poem? – (Poetry is a form that is designed to entertain an 
intended audience.) What type of audience would be entertained by A Sticky Situation? 
Why? Use the information below to inform this discussion. 

Identify visual elements of the illustrations 

Activate prior knowledge using the visual text and prompt students to make predictions 
based on the images alone.  

Question prompts:  

• How are the illustrations constructed? What techniques are used? (Note - The colours 
are reduced, using a combination of browns, pinks and yellows).  

• Why does the illustrator use these colours?  

• How do these colours make you feel?  

• What about the expressions of the stick insect? Do they look alarmed? Frightened? 
Happy? Apprehensive? Annoyed? 

• What do you think the poem is going to be about? Is it scary? Happy? Confusing? 

• How do the visual elements reinforce your prediction?  

Write answers in journals.  

The colours are______ so I think this poem is going to be_________ because_____. 

Refer to Visual mode of text in Engaging Critically in this resource to generate further 
questions. 

Discuss – how do we know it is a poem? (It has a rhyming pattern and rhythm.) Do all poems 
need to have this structure? Why not? 

Identify the structural features of the poem. 

The technical aspects of A Sticky Problem - the rhythm and the rhyme, adds to the challenge 
and delight in reading the poem to an audience.  

Poems don’t need to have a beginning, middle and an end, like a story. They can have 
rhythm, but don’t need to rhyme. 

https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/882
https://www.australiancurriculum.edu.au/Search/?q=ACELA1490
http://www.scootle.edu.au/ec/search?accContentId=ACELT1610
http://www.scootle.edu.au/ec/search?accContentId=ACELT1610
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Read the poem out loud to a partner. Which syllables do you think should be stressed to 
match the beat? 

Highlight the rhyming words in their copies, and place stress marks on the syllables to mark 
the beat. (This could also be done as a whole group activity on the white board or IWB.)  

Teachers can use the table below to inform this investigation. 

A Sticky Situation - Meter (beat) beats per line 
There’s an insect whose trick is to look like a stick 
And he sits in the trees just as smug as you please 
Not very big; disguised as a twig 
It may seem absurd, and if you’re a bird 
Lunch can be tricky when insects are sticky 

4 
4 
 
4 
4 

 

The rhythmic structure of each line - the ‘meter’ or beat, is four beats per line, which creates 
a strong beat when read aloud. This makes the poem very exciting to read as it’s important 
to put the stress on the right syllable in the correct word.  It becomes a chant when the 
whole class reads it together! 

 

A Sticky Situation - Rhyme scheme Internal and external 
There’s an insect whose trick is to look like a stick 
And he sits in the trees just as smug as you please 
Not very big; disguised as a twig 
It may seem absurd, and if you’re a bird 
Lunch can be tricky when insects are sticky 

aa 
bb 
 
cc 
aa 

 

The rhyme scheme of each line varies. The rhyming occurs internally, not in the last line. 

Revise syllables if necessary – Syllable lesson shows how to identify syllables using sounds 
and movement. This is important when identifying the rhythm of this poem.  

Identify the language features of the poem. 

Discuss Idioms. ‘A Sticky Situation’ is a figure of speech, called an idiom. An idiom is a term 
usually used figuratively not literally.  However, in this case, it is both. The poet, Jackie 
Hosking’s clever word play refers both to the predicament of the bird and the insect, (which 
seems like a no-win situation) and to the actual name of the insect itself – stick insect! This 
use of deliberate word play creates the humour in the text. Both the bird and the insect are 
in a sticky situation – as neither knows how the situation is going to play out. 

 

 

 

https://www.youtube.com/watch?v=TvcgVRULaWw
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Connecting 
ACELT1602 | EN2-10C 

Connecting text to self 

Create a class brainstorm/mind map showing the titles of types of poetic texts students 
enjoy themselves. 

Connecting text to text 

View the video of the poem.  

• Prompt questions – How does this video change your perceptions and 
understandings of the poem? Does including another mode of text for the poem 
assist your understanding in any way? If it does – you may be a visual learner.  

• Use this pdf Examples of learning styles to identify students individual learning 
styles. 
 

Connect with other poems in this issue of The School Magazine such as Round the World by 
Kate Williams and Hop to It by Jennifer Erlanger. 

• Compare the style of writing and the visual elements in the illustrations. Use a Venn 
Diagram to look at similarities and differences. 

Connecting text to world 

A Sticky Situation is a multimodal text. It shows students they need to learn to decode 
messages that are in multiple modes in order to make sense of their world. In this way they 
can think critically about the information that is presented to them. Like written texts, 
messages in the other four modes may be inferred and not directly ‘stated’.  

Discuss. Ask students to think of text types they read outside school.  These could be written 
or performed such as plays, puppetry, advertising posters, directional signs, gaming 
instructions on PlayStation or other gaming platforms, directions or statistics in Pokémon or 
other collectable cards, restaurant menus etc. Are these texts created to entertain, inform or 
persuade?  

Students can use this Making Connections worksheet to assist with the above activities. 

 

 

 

 

 

 

https://www.australiancurriculum.edu.au/Search/?q=ACELT1602
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/889
https://worksheetplace.com/mf_pdf/goideabs.pdf
https://www.education.vic.gov.au/documents/childhood/professionals/support/egsls.pdf
http://www.readwritethink.org/files/resources/printouts/Venn2Circles.pdf
http://www.readwritethink.org/files/resources/printouts/Venn2Circles.pdf
http://www.readwritethink.org/files/resources/printouts/MakingConnections.pdf
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Engaging Critically 
 
ACELY1690 | EN2-8B 

Visual Literacy  

A Sticky Situation is a multimodal text, which is a combination of two or more 
communication modes (for example, print, image and spoken text, as in film or computer 
presentations).  

There are five modes of text.  

• Written/linguistic mode: spoken and written texts 

• Visual mode: Colour, line, shape, form, values, textures, space (Space is a complex 
element requiring its own mode – Spatial - to decode the communication for primary 
school students. See below.) 

• Audio mode: Music, sound effects, noises, ambient noise through use of volume, 
pitch and rhythm, and length of silence 

• Gestural mode: Body language. Signals given through movement and posture of 
whole or parts of the body, gestures of hands and eyes, facial expressions 

• Spatial mode. Position on the page or the screen with regards to layout and 
organisation of objects within a space, proximity and direction. They can be positive 
(objects) or negative spaces, like the space between branches of a tree. Think camera 
angles and the impact they have on the viewer. 

Ask – What are the modes of texts used for A Sticky Situation?  

• Write your answers in this Double Entry Journal. 

• Answer – all the modes of text! A Sticky Situation is a written text; it’s spoken - read 
out loud; the illustration and the video are visual modes; the facial expressions on the 
bird and the insect is gestural; the placement of the text in relation to the illustration 
and the angle of the readers viewpoint in relation to the objects on the page is 
spatial mode of text. 

Write an essay on one of the five modes of text in a multimodal text.  

• Discuss why it is important to understand how it is used to communicate messages.  

• Use an essay map to assist students to construct their essay. 

Extension: Create a performance using one of the other four modes to communicate the 
same message. 

 

 

https://www.australiancurriculum.edu.au/Search/?q=ACELY1690
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/882
http://www.readwritethink.org/classroom-resources/printouts/double-entry-journal-30660.html
http://www.readwritethink.org/files/resources/printouts/6-8%20Essay%20Map.pdf
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Experimenting 
ACELY1694 | EN2-2A 
 
Use a metronome from the music room to establish the ‘beat’ required to read the poem 
effectively.  

Write another verse about what happens next.  

• Ask students: How is the deadlock broken? Make sure students continue the beat 
from A Sticky Situation. 

Create a new poem with the same structure as A Sticky Situation using some idioms from 
the Your Dictionary website.  

 

Resources and further research 
Creating multimodal texts 

 

https://www.australiancurriculum.edu.au/Search/?q=ACELY1694
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/887
https://examples.yourdictionary.com/idiom.html
http://creatingmultimodaltexts.com/
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Get Moving. 
article by David Hill | illustrated by Kerry Millard 

Worksheet: Planning an article 

Understanding 
ACELA1490 | EN2-8B  
 
Predict before reading 

Ask students the following questions. What is this text about? How do we know? Is it fact or 
fiction? 

Discuss: After reading the article students discuss the following questions; 

• What is the purpose of the Article? (To inform, entertain or persuade, or are there 
elements of each?) How do you know?  

• What is the purpose of the illustration? The photos? Why include two types of 
images?  

• Who is the audience for this particular text? How do you know?  

Ask: What do you know about the information presented in the article? What do you want to 
find out? Students can finish their study of the text by completing the final column: What did 
you learn?  

Complete a KWL chart to list important points of the text.  

Identify text type, structure and features of information texts  

The purpose of Informative texts is to provide information without overwhelming the 
reader/viewer. This means various elements must be delivered in ‘bite sized’ chunks – for the 
audience to ‘digest’ what is going on. 

Use highlighters to isolate various features, e.g. red to highlight titles, subtitles and captions, 
blue for signal words, yellow for nouns, green for technical vocabulary. (This could be on a 
photocopy to preserve the magazine). 

Complete the following table to identify various features of this text and as a template for 
future texts. As a working document, elements can be inserted. 

 

 

Visual features of text – Get Moving 
Feature Example In this text 
Illustrations Drawings comics   
Photographs Close up birds eye  
Graphic aids flow chart labelled diagram  

http://kerrymillard.com/
https://www.australiancurriculum.edu.au/Search/?q=ACELA1490
http://www.scootle.edu.au/ec/search?accContentId=ACELT1610
http://www.scootle.edu.au/ec/search?accContentId=ACELT1610
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/882
https://www.eduplace.com/graphicorganizer/pdf/kwl.pdf
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Structural features of written text – Get Moving 
Feature Example In this text 
Print features Fun facts different fonts 

Coloured or bold type 
 

Organisation Captions, subtitles, headings. 
Introduction, body of text, 
conclusion. Reference list. 

 

Language features of written text – Get Moving 
Feature Example In this text 
Nouns/pronouns Water cycle/it 

They/theirs/he 
 

Time linking words Firstly, secondly; next, then  

Signal words for cause 
and effect 

If/then 
Because / consequently 

 

Action verbs Increasing, changes  

Expert Language Waste management  

Passive verbs Are changed  
Precise and factual 
adjectives 

Atmospheric conditions  

Usually formal 
language, depending 
on the age of the 
audience (not first 
person unless 
persuasive text) 

Penguin colonies are 
subjected to 

 

Present tense (unless 
you are specifically 
writing about 
something that 
occurred in the past.) 

Are 
Happens 
Turns around 
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Connecting 
ACELT1602 | EN2-10C 
 

Connecting text to self 

The article is about creatures who seem to do nothing. Yet as we read on, we find these 
animals are working harder ‘doing nothing’ than if they were being highly active. We also 
find that if we try to do the same, that it will harm us. 

Question prompts 

• Sometimes we make judgements about creatures or people based on what we see, 
without being fully informed. Can you find other examples of this happening with 
different creatures? For example, do you have a family pet that is seriously being 
misjudged? 

• Have you ever had an injury requiring you to stay in bed? How long did it take you to 
recover? Were you being ‘slothful?’ 

• Do you feel happier and healthier resting on a couch all day during the holidays, or 
being involved in an activity? 

Connecting text to text  

Read and compare with the other article in this issue of Blast Off - Will Wonders Never 
Cease? Far From Home by Zoë Disher. Are there any similarities or differences in text 
structure and language? 

Brainstorm information texts that students enjoy personally. They could be articles in a 
magazine like Get Moving or found in one of the following texts: reports, procedures, 
newspapers, TV documentaries, podcasts, blogs, websites, video games, debates, speeches 
or oral presentations.  

Create a class brainstorming poster about information texts students have read. 

Connecting text to world  

These days, the line between text types has become blurred. For example, an ad on TV like 
Slip Slop Slap is called an ‘infomercial’, a word made from the combination of the words 
Information and commercial. So, a text can be informational and persuasive at the same 
time.  

Question prompt  

Are there any advertisements that you know that combine two text types?  

Think about characters that have been created by businesses to promote their products to 
children for instance, like McDonalds, Disney, Cocoa Pops. 

Write answers in journals using this Text-to-text worksheet. 

https://www.australiancurriculum.edu.au/Search/?q=ACELT1602
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/889
https://www.facinghistory.org/sites/default/files/TexttoText_handout_v.final_.pdf
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Engaging Critically 
ACELA1498 | EN2-9B 
 
At the beginning of Get Moving, Vern, one of the School Magazine’s inhouse characters says, 

“Wouldn’t it be amazing if you could just hang arrrround (or stand arrrrround or lie 
arrrround) doing absolutely nothing? No schoolwork: no jobs at home, just spending 
yourrrr time doing … nothing!” 

Ask - Why is this text here? Answer: Vern asks a rhetorical question – a literary device which 
asks a question to make a point or, in this case, for dramatic effect in order to ‘hook’ the 
reader so they want to read on. 

Write your own rhetorical question to make a point about the effect of lack of exercise on 
muscles, or about the joys of being a sloth. 

Highlight the topic sentence of every paragraph to focus on its main idea. Usually the first 
sentence is the topic sentence. In this way, students can see the structural sequence of ideas, 
which assists them to focus on cohesion in the texts they create themselves. 

Vocabulary. This article shows that the idea of a sloth being lazy is misinformation. In fact, 
the name of the animal – sloth, has been appropriated into the English language as an 
adjective! To be slothful is to be a sluggard, indolent or lazy. Other related words are: 
comatose, dull, idle, inactive, inattentive, inert, lackadaisical, laggard, languid, lethargic, 
lifeless, listless, loafing, passive, slack, slow, sluggish, supine and tired. All these words are 
negatively charged in relation to the sloth. 

Create a Word Cline for the words above. 

A word cline is an arrangement of words to a certain criterion, such as size: least to most. 

Discuss the word range and emphasise how the language the writer chooses has an impact 
on the text. In this case have students arrange the words in rising intensity. 

Arrange the words on a 45-degree angle in their English journals. See Word Cline for an 
example of how to teach clines. 

Identify the author’s voice in this article.  The conversational tone and the language used in 
Get Moving is different to that which is used in articles for The Sydney Morning Herald, yet 
they are both informational texts. Although most media outlets strive to be impartial, there is 
still an element of persuasion in both. Why is this? The answer is the ‘author’s purpose.’ Texts 
like these are written to inform and persuade, but the audience is very important as well. 
Knowing the target audience means the author must change their ‘voice’ to suit.  

For example, an article written for children will use words that suits the age and interests of 
the audience. The article must be written in an engaging way, or children will quickly become 
bored. For adults, the language is more formal, factual and uses expert and technical 

https://www.australiancurriculum.edu.au/Search/?q=ACELA1498
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/885
https://www.dictionary.com/browse/slothful?s=t
https://pdst.ie/sites/default/files/Word%20Cline.pdf
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language. This convinces the audience that the author is knowledgeable and therefore more 
believable. 

An example of a media outlet that uses a similar author’s voice as Get Moving 
(conversational, friendly, and often using humour to entertain) is Behind the News by the 
ABC.  

View Ugly Animals. What is the message behind the story? Is the main idea like the main 
idea in Get Moving?  

Compare similarities and differences using a Venn Diagram. 

Discuss the impact of a stagnant lifestyle vs active lifestyle 

Expand your vocabulary using synonyms for terms such as lazy or ugly. 

Create your own BTN episode using iMovie. Use a similar tone and conversational voice as 
BTN. 

Conduct a whole class persuasive debate using a Persuasive debate frame on the topic: 

Cute animals are better than animals that are lazy or ugly.  

 
Experimenting 
ACELY1694 | EN2-2A   

Write a Diamante poem about the sloth, the Adelie Penguin or the python or use this 
Pensée Poem generator to adapt the poem into another form.  

Role play. Discuss the impacts on various judged and misunderstood species with David 
Attenborough.  

 

https://www.abc.net.au/btn/classroom/ugly-animals/10525066
http://www.readwritethink.org/files/resources/printouts/Venn2Circles.pdf
https://teachinghistory.org/sites/default/files/2018-08/persuasive_essay_frame_.pdf
https://www.australiancurriculum.edu.au/Search/?q=ACELY1694
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/887
http://www.readwritethink.org/files/resources/printouts/Diamante%20Poem.pdf
https://www.poetrygames.org/poetry-machine/poetry-36.php
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Mudkin: A Tale of Tails 
comic serial by Stephen Axelsen 

Worksheet: Plotting routes 

 
Understanding 
ACELA1496 | EN2-8B 
 

Introduce text type Narrative. Genre – Comic 

The information below gives give teachers background knowledge for whole class 
discussions.  

The table in Engaging Critically in this resource shows how the conventions of the text are 
used. Some have been completed for you. Refer to the table when analysing each comic as 
the series progresses. 

Why is a cartoon series such as Mudkin: A Tale of Tails a good vehicle for students to think 
critically? 

• Decoding the complex visual and symbolic meanings from comic series such as 
Mudkin and other graphic novels requires students to use complex thinking skills. 

• The study of sequential art strengthens students’ understanding of how cohesive 
texts are constructed, in order to construct their own.  

• Comics create relatable characters that are abstract, iconic and universal which makes 
it easier for students to understand, identify and become involved with them.  

• Speech bubbles are an easy way to learn to read as there is less written text and more 
visual text, which supports visual learners. 

• Easier for students who struggle reading large amounts of text. Comics are 
multimodal and communicate on many different levels. 

Metalanguage.  

Analyse Mudkin to build the metalanguage required to deconstruct visual and multimodal 
texts. Use the process below. 

Develop a common language (metalanguage) to view comic serials. Metalanguage for 
viewing draws on media terminology and the visual arts.  

Salience.  The biggest or most obvious element in the text. (The salient image.) 

Vectors.  Action lines that show speed and direction. 

http://www.stephenaxelsen.com.au/
https://www.australiancurriculum.edu.au/Search/?q=ACELA1496
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/882
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Gaze.  Where characters in image are looking. Eg can look directly at the 
viewer, or we can follow the direction of their gaze (find out what they 
are looking at.) 

Demand.  The character’s gaze is directed at the viewer. Viewers respond by 
looking at the face. 

Offer.   Directs the viewer’s eyes to an object. 

Combined, both gaze and vectors direct the viewer’s eyes around the page. 

Conduct a viewer’s circle. Supply students with butchers’ paper, markers, highlighters, and a 
variety of comics including Mudkin: A Tale of Tails. Students identify elements using the 
metalanguage above and from the table in Engaging Critically in this resource. 

 
Connecting 
ACELY1692 EN2-4A 
 

Connecting text to self 

Question Prompt 

Mudkin is a comic. Do you read comics? What do you like about comics?  

Answers may be – art style, content, colourful, easy to read.  

See the table in Engaging Critically in this resource for additional prompts during this 
discussion. 

Write in students’ learning journals some reasons why they enjoy (or dislike) comics and 
their text preference if it is the latter. 

Connecting text to text  

Question Prompts 

• There are many cartoon type illustrations in this issue of Blast Off – even the 
Blast Off Crew. Why?  

• Most of the characters are animals, not children. Why? 

Note: this is a literary Device called anthropomorphism, where animals have human like 
qualities. 

Connecting text to world 

Question Prompts 

• How does the visual and written text in Mudkin relate to the world in which we live? 
Where else to you see comics in your daily life? (Some answers may be Cartoon 
Network, TV, gaming platforms, movies, but remind students that they may also see 

https://www.australiancurriculum.edu.au/Search/?q=ACELY1692
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/883
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cartoons on products such as MacDonald’s, cereal boxes and other products targeted 
at children.) 

• Are you more likely to be interested in a product that uses a cartoon or turned off? 
Why?  

Create a class brainstorm/mind map to show how comics are used in students daily life. 

 
Engaging Critically 
ACELA1496 | EN2-8B 
 
Discuss the function and meaning of various elements in Mudkin: A Tale of Tails.  

Complete the following table. Some have been completed as an example. 

Visual Elements in Mudkin 
Metalanguage Function and Meaning In Mudkin 
Panels Sequential boxes that show the 

pace, direction to read, POV and 
can also show the mood of the 
story. 

 

Frames Outlines around the panels that 
vary in size shape colour and style 
according to the storyline. 

 

Colour Adds symbolic meaning eg red = 
love or death. Affects the mood 
and atmosphere of the story 

In Mudkin and Meep’s home - 
Pit, the colours are mostly 
dark, brown and oppressive. 
Estee’s world is beautiful and 
colourful. The contrast 
between the two show the 
balance of power. 

Background  (Setting) – Time place atmosphere  
Line and Direction Line weights and direction may 

show emotion eg jagged = 
violent, anger. Curved and fluffy = 
dreamlike, gentle. 

 

Written text Font style and size, using colour, 
line and direction to add to the 
meaning or subvert it. eg YELL! vs 
y e l l. 

 

Caption boxes, 
speech bubbles 
emanata 

Styling can affect the delivery of 
the speech, eg icicles hanging off 
= cold reply. Emanata = sweat 
drops and tears 

 

Symbols and icons Hearts, flowers. Crown in the door of the 
space ship = royalty.  

https://worksheetplace.com/mf_pdf/goideabs.pdf
https://www.australiancurriculum.edu.au/Search/?q=ACELA1496
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/882
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Characterisation Artistic styles, gestures, 
positioning, facial expression 

Cloths worn by Estee = high 
collar and ballgown = 
Princess? 

*It is important to note the elements in the last two rows of this table. Estee says that she is 
an adventurer, but she certainly is not dressed like one. Is she to be trusted? 

Create a class poster for visual and language features for Mudkin: A Tale of Tails.  

Add more items to the poster as you read more episodes of the comic serial. 

Complete this Literature Response Prompt to encourage students to develop and explore 
questions and ideas about the series. 

 
Experimenting 
ACELY1694 | EN2-2A 
 
View the caption on the last panel – Next month ~A palace and a princess.  

Predict the way the series will develop using details in the text, personal experience, and 
prior knowledge of cartoons and comic series. 

Write the next episode.  

Use a character map to structure ideas about Mudkin and Estee.  

Mudkin’s speech patterns and personal voice is distinctive. Mudkin says ‘I is’ instead of ‘I am.’ 
This language choice is deliberate. What is the author trying to tell us? Answers could be – 
that he is young, or unfamiliar with the language, is multilingual. Ask students – What 
happens next? How do you know? 

Compose additional dialogue for the comic using similar language. Then 

Create a comic sequence from text to speech bubbles and use a storyboard template. 

Create an illustration for the next issue, based on your prediction. (Remind students about 
the visual hint - the golden tail and the narrative cue - Next month – The mudbucket). 

http://www.readwritethink.org/files/resources/lesson_images/lesson1054/ResponsePrompts.pdf
https://www.australiancurriculum.edu.au/Search/?q=ACELY1694
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/887
http://www.readwritethink.org/files/resources/printouts/CharacterMap.pdf
http://www.supercoloring.com/sites/default/files/fif/pdf/2017/09/storyboard-printable-template-paper-craft.pdf
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Finding Out 
story by David Hill | illustrated by Sylvia Morris 

Worksheet: Plan a letter from Uncle Fred 

Understanding 
ACELA1490 | EN2-8B  
 

Narrative Text Structure  

A Narrative’s purpose is to Entertain. It’s a fictional tale that has characters, a setting, 
orientation, problem and a resolution to the problem. It can also have illustrations or 
photographs, which add additional information to the story, often alluding to something else 
that is happening in the background. 

Finding Out, is bordering on historical fiction, due to the factual information about World 
War 1. In this story, as far as the reader knows, Uncle Fred, the boy and his family, are 
fictional characters. 

View the title and the overall layout of the story, including the illustrations, without reading 
the written text. This will activate students’ prior knowledge of symbols, colour and codes of 
visual elements in the story.  

Discuss using the question prompts below.   

• What is the purpose of this image? What are the most salient (important) parts of 
the image? 

• What is the overall mood of the image? What techniques contribute to this mood?  

• How do the visual elements make you feel? How do we crack the ‘codes’ - the 
meaning embedded in elements such as the colours, textures, lines, postures and 
facial expressions of the characters, the style of the images?  and point of view? How 
have the elements been arranged?  

• Are any ideas in this image reflected in other parts of the written text? Is the meaning 
changed when the images are compared to the written text?  

Write responses to the classroom discussion in students’ journals. 

Identify Narrative language features.  

The introductory paragraph ‘hooks’ the reader into the story, which makes them want to 
read on. It usually introduces the setting and the main character.  

  

https://sylviamorris.com.au/
https://www.australiancurriculum.edu.au/Search/?q=ACELA1490
http://www.scootle.edu.au/ec/search?accContentId=ACELT1610
http://www.scootle.edu.au/ec/search?accContentId=ACELT1610
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/882
https://visual-literacy-skills.weebly.com/visual-techniques.html
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Prompt Questions  

• What do we know from this beginning? Who are the characters, what is the setting, 
the problem and possible resolution?  

• In Finding Out, the first paragraph is only two lines. We find out that Uncle Fred has 
been dead a long time. We hear the voice of the narrator, immediately. 
Unapologetically blunt, and self-focused.  

• ‘We saw him two him two or three times a year. He was boring.’  

• The term boring and the short sentences places the voice as a child. Yet Uncle Fred 
died fifty years ago. So how old is the narrator now? 

Ask students to predict what will happen from this beginning, and from the title. What will 
the boy Find Out? What will we as readers Find Out? Students can also revisit their 
predictions after reading the text. 

The table below shows some of the narrative language features in Finding Out. Some are 
completed for teachers’ information.  

Complete this table in student journals. 

Narrative Language 
features  

Explanation Examples in this text 

Dialogue. Paragraphs without dialogue 
are easy to identify, as they are 
just indented. In areas of 
dialogue, it can be hard to 
work out who is speaking. 
Follow these rules for 
paragraphs and dialogue. 

 

Descriptive Language to live a quiet, ordinary life  
Past Tense  Was, did, bravest  
Action verbs Attacked, shooting,  
Personal pronouns He, she, they, them  
Linking words to do with 
time 

Once upon a time, then, after 
that, the next day 

 

Vocabulary specific to an 
era identifies the time a 
scene is set. 
 

Colloquialisms - Cobber – 
slang for ‘friend’ used in a 
previous era. 
 
Different measurements for 
area 

‘the best and bravest cobber a 
bloke could ever have.’  
 
Their machine guns covered 
every inch of ground. 

Similes 
 

A figure of speech that directly 
compares two things 

great barriers of barbed wire, 
with spikes as thick as a man’s 
thumb. 

https://www.youtube.com/watch?v=9hsPNjEMOJ0
https://www.youtube.com/watch?v=9hsPNjEMOJ0
https://examples.yourdictionary.com/simile-examples-for-kids.html
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Point of view First person, using the boy’s 
point of view. His voice as 
narrator.  

If my uncle’s history was as 
boring as he was, I didn’t want 
to know about it. 

Historical elements and 
expert language 

No-man’s land, trenches, 
corporal, platoon 

 

 
 
Engaging Personally 
ACELT1605 EN2-10C 
 
This text is written initially from the point of view of a young high school student. The 
language choice of short, confident statements of fact sets the tone at the beginning of the 
story. He states that Uncle Fred was boring and repeats the word several times, which 
reinforces that point of view. However, as the story unfolds, and the boy hears anecdotes 
about Uncle Fred’s wartime experiences and his kind nature, the boy’s sentences become 
longer, his language more thoughtful. This signifies the personal growth of the character. 

Discuss the underlying theme of the story. The title, Finding Out, gives an important clue to 
what the story is really about.  

What did the boy find out that changed his mind about Uncle Fred being boring? 

What did the boy find out about himself?  

Have you ever been in a similar situation, where you thought you knew a person by their age 
or appearance?   

The boy said he was smart. 

‘I was at high school, and quite good at my subjects. All my uncles and aunts thought 
I was clever. It used to embarrass me, but I felt pleased about it too.’ 

However, his uncle did not have the same opportunity to have a high school education, 
because he had to earn a living and left school when he was thirteen.  

Does Uncle Fred’s short education mean that he was less intelligent than the boy?  

Is there a difference between a ‘boring’ life and a quiet, ordinary life? 

Everyone has personal strengths and preferences. People may be recognised as being ‘smart’ 
in many different areas. 

Which areas interest you the most? Are you interested in multiple areas, are the boundaries 
blurred for you or is there one area that you feel suits you best?  

Create class Point of View podcasts. You may like to use the ideas at Podcasts: The Nuts 
and Bolts of Creating Podcasts instructions. Students could interview a relative or older 
citizen to uncover stereotypes.  

Our views are formed from belief systems in the societies in which we live; our family 
background; our religion and our politics. This affects the way we look at things, our point of 

https://www.australiancurriculum.edu.au/Search/?q=ACELT1605
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/889
http://www.readwritethink.org/files/resources/printouts/Podcasts.pdf
http://www.readwritethink.org/files/resources/printouts/Podcasts.pdf
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view. A simple analogy is Person A has a flying fox accident in the past, sees flying foxes as 
very dangerous.  Person B has had no frightening experience with flying foxes, so it just looks 
like fun. Both people will approach the event with a different point of view, one with 
trepidation, the other with excitement. Even the words we use have different connotations, 
for example elder vs old person. One is a term of respect for the knowledge they have 
gained throughout a long life, the other is a label. 

Questions to ask may be:  

• How do you view life?  

• What is the difference in your opinion, between life as it is now, compared to when 
you were the same age as us?  

• What were the major influences on your life?  

Students can develop their own questions, covering a range of topics, such as schooling, 
transport, family structures.   

Complete a plenary; a quick report to the whole class about what they have learned so far. 

Plenaries act as a debrief at the end of a unit of work or an activity. Students draw together 
their ideas about their learning and summarise the process. They can then focus on what was 
important and what they need to learn next.  

 
Connecting 
ACELT1603 EN2-11D 
 

Text to self.  

Text-to-self connections occur when we make connections between personal experiences 
and the text.  

Write responses to these prompts in students’ journals. 

• Stories can make a reader reflect deeply about their beliefs. They may identify with 
characters and the resolution to the story may give them ideas on where to go next 
with their thinking. Do you relate personally to the text? Have you ever been in a 
situation where you made assumptions about a person’s character and were proved 
wrong? Has this situation ever happened to you? Did you feel misunderstood?  

• Are there other people you know, who may have had this happen to them?  

• What else does the text remind you of?  

• One day, we will all be old people. What do you think it will be like to be an old 
person? What do you think your young relatives will believe about you? What will 
your response to those impressions be?  

Text to text 

https://www.australiancurriculum.edu.au/Search/?q=ACELT1603
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/890
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Text-to-text connections occur when we make connections between other texts in relation to 
the texts we are reading and viewing.  

There are other texts in this issue of Blast Off along the same theme as Finding Out.  

Locate texts written with a similar theme in this issue.  

Get Moving is an article written by the same author, David Hill, on animals like the sloth that 
are perceived as being lazy because they aren’t moving around very much. What ARE They? 
is a story from the viewpoint of sharks who think humans are disgusting and terrifying 
predators. Darcy Does Things Differently is about an old dog in a dog pound, who is 
constantly overlooked because of his age and retiring demeanor.  

Text to World. 

Historical Fiction is a popular genre that takes many forms from short stories and novels to 
multimodal texts such as, movies and plays. It’s important because studying the past helps us 
to make informed decisions about where we need to go in the future. Students can think 
that history is dry and there are many facts to memorise, but a story carries the reader along 
so they can imagine what it was like being there. The written and visual text ‘paints a picture’ 
where readers can connect with the events using their five senses.  In their imaginations, 
readers see, hear, smell, taste and touch the events as they unravel. 

Write a response about this statement in students’ journals. 

Use this Making Connections graphic organiser to ask targeted questions about this text. 

 

 
  

http://www.readwritethink.org/files/resources/printouts/MakingConnections.pdf
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Engaging Critically 
ACELY1692 EN2-4A 
 
Students need to analyse sections of written text in order to understand that texts can 
position and influence readers. They may find it easier to locate information stated directly in 
the text, but other times the information is inferred rather than stated. Consequently, they 
need exposure to texts like Finding Out, in order to learn how to ‘read between the lines.’ 

Reading Comprehension, inferred meanings. 

Quote Questions about the text 
‘MY UNCLE FRED died fifty years ago. We 
used to go and see him two or three times a 
year. He was boring.’ 

How old is the boy now? 

‘When he retired, he played lawn bowls all 
the time. That was even more boring. He 
had a funny way of standing and walking, 
with one shoulder sort of bent over. So, he 
looked silly as well as boring.’ 

Do you agree with the boy that the uncle 
would have looked silly? That he appeared 
boring? How does this quote make you feel 
about the uncle? About the boy? 

’Your uncle Fred has a real history,’ Mum 
used to say. ‘Get your dad to tell you about 
him, some time.’ Huh, I thought. If my 
uncle’s history was as boring as he was, I 
didn’t want to know about it.’ 

Does the boy want to learn about Uncle 
Fred? Why not? What do we learn about 
the boy from this quote? 

Uncle Fred ‘thought all war was wrong, that 
people shouldn’t kill one another for any 
reason. But in the end, he decided to join 
the army.’ 

Why did Uncle Fred join the army when he 
didn’t believe in war? 

‘He didn’t want you to know about the 
things that happened to him in the war, 
son,’ Mum said. ‘He didn’t want anyone to 
know.’ 

Why didn’t Uncle Fred want to tell anybody 
about his experience of war? 

‘One of his best friends was killed in another 
battle a year later. After he heard, Uncle 
Fred threw the medal away. When he got 
home, all he wanted was to live a quiet, 
ordinary life.’ 

Uncle Fred wanted a quite simple life, but 
the boy thought he was just boring. Why 
did the boy change his mind about Uncle 
Fred when he started finding out more 
about him? 

So, I learned the truth about my uncle and 
his history. And some truth about myself, I 
suppose. 

What ‘truth’ did the boy learn about 
himself? How do you feel about the boy at 
the end of the text? 

 

  

https://www.australiancurriculum.edu.au/Search/?q=ACELY1692
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content/883
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Reading Comprehension, information located directly in the text. 

 

Viewing Comprehension, Visual analysis 

Question Prompt for whole class discussion. 

Why do illustrators use shades of brown in historical images?  

For teacher reference: Before the invention of colour photography, images were mostly black 
and white, or photographers would use ‘sepia tone’ over the image to give it a brown tinted 
hue. Using this effect made skin colour more realistic and they could then add extra 
watercolour for a more lifelike effect, particularly in eyes or to give a rosy blush on the 
cheeks. So, the restriction of colour to browns, is a historical reference back to times pre 
colour photography. The colour brown is now used as a symbol which refers to the past and 
is also used when a character reminisces about past events. 

 

  

When and where did Uncle Fred fight?  
 

1916 Battle of the Somme.  

What country did the battle take place? ‘He trained in Australia, then travelled by 
troopship to Europe and took part in some 
of the terrible battles in France.’ 

How big were the spikes of barbed wire?  
 

‘spikes as thick as a man’s thumb’ 

Who were the Allied forces? ‘Each time they attacked, the Australian, 
New Zealand, Canadian, British and French 
soldiers were shot down in their thousands.’ 

What happened to Uncle Fred’s shoulder? A piece of shrapnel hit Uncle Fred in the 
shoulder, … For the rest of his own life, he 
couldn’t move his shoulder properly, and of 
course, that was why he stood and walked 
the way he did. (In this last question, 
students will need to be scaffolded in order 
to understand that the ellipses indicate text 
that has been left out in order to place 
emphasis on relevant parts of the text. 

Why didn’t Uncle Fred want people to know 
about his experiences? Do you think that 
people should talk about these 
experiences? 

‘he came back saying that nobody ever 
again should have to go through what he 
and his cobbers had to.’ 
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The following activity may be modelled as a whole class activity on large sticky notes or 
recorded as a PowerPoint during classroom discussion for future reference. 

Refer to tool for analysing visual images when deconstructing the meanings of images. 

Use the gradual release model – I do - we do – you do when scaffolding students to analyse 
visual imagery. The first one is done for you. 

 

Further comprehension questions. 

Interestingly, we never find out the name of the boy in the story. This is a deliberate decision 
by the author and students need to ask why he did this using the prompt below.   

• Uncle Fred’s character is ‘fleshed out’ through the anecdotes of people who knew 
him. The boy, however, is young and still learning about life and how to respond to it. 
At the end of the story, he calls himself boring as way of apology for the way he 
responded to Uncle Fred.  

• Do you think he was ‘boring?’ Or was he being hard on himself as a young person 
learning about life?  

• Uncle Fred did not tell anybody about his war experiences. Did he do the right thing? 
The boy was smart, he was just uninformed. Telling him about past experiences may 
have brought them closer together. 

Debate topic. War movies inform people about the horrors of war vs war movies glorify 
violence. 

Is it better to know all the details or to be blissfully unaware? How can we change something 
if we aren’t fully informed? What do you think?  

Visual analysis of the illustrations in Finding Out 
Illustration 1 Expression on the boy’s face. Fake smile to be polite. Hand on chin – 

propping himself up because he is so bored. They are having a game of 
battleships, which the boy would consider boring in a world of digital 
games. Uncle Fred looks happy as he goes to make a cup of tea, but his 
colouring is brown (representing a past era and that he is old, and he 
blends into the background. The framework around Uncle Fred also 
recedes into the background and visually separates him from ‘the 
present,’ represented by the boy and the more colourful foreground.  
 
Question: How would Uncle Fred feel if he knew what the boy really 
thought about him?  

Illustration 2 Discuss the setting. Look at the background information. What does the 
window – the stained-glass, the arch, the symbol of the cross, and the 
wood panelling refer to? 

Illustration 3  
Illustration 4  

https://visual-literacy-skills.weebly.com/visual-techniques-in-picture-books.html
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Further research and resources 
The Four Resources Model (Freebody and Luke, 1990) can be used for analysing images as 
well as written texts.   

My Place website rich educational material to support primary and lower-secondary teachers 
using the My Place TV series in the classroom. 

Australian History Mysteries. – is a subscription-based website containing inquiry learning 
case studies that are directly relevant to the Australian Curriculum. 

Further activities on this topic can be found at Classroom Activities for Multiple Intelligences. 

 

 

 

 

 

 

 
 

https://sites.google.com/a/chaffeysc.com/teacher-reading-comprehension/models-of-teaching/four-resources-model
https://myplace.edu.au/
https://www.australianhistorymysteries.info/
https://kids.lovetoknow.com/wiki/Classroom_Activities_for_Multiple_Intelligences


BLAST OFF

Did you notice the rhyming pattern in 'A Sticky Situation'? Each line has two 
rhyming words. Become a rhyme expert by completing the activities below.

1. Read the collection of words in the box below.
Draw lines to indicate the words that rhyme.

2. Which part of each of the words rhyme?

3. Think of another living creature: spider, whale, dog etc. Write the name of the creature inside the
circle below. Surround the circle with as many adjectives and noun groups as you can. Make as many as
possible rhyme with one another.

4. Use your words to write a poem. Include as much rhyme as possible.

Rhyming pattern
A Sticky Situation

stick

big

heard

third

please

click

tricky

twig

lick

trick

fleas

trees

sticky

bird

wig

absurd

jig

flick



BLAST OFF

In the table below, brainstorm words and phrases to use in your letter. 

Greetings

Closings

Describing the 
sounds of the 
battlefield.

Describing physical  
features of the  
battlefield

Describing his 
feelings, thought, 
emotions

Use this worksheet to help plan a letter from Uncle Fred to his family back home in 1916.

Plan a letter from Uncle Fred
Finding Out



BLAST OFF 

Planning an article 
Sport! It's a great way to get moving

Think of a sport that requires a great deal of movement. Write the name of the sport and why you chose it. 

Use the table below to take notes and organise your research. 

Interesting 
facts about the 
sport

The movements 
required for this 
sport

What health 
benefits does the 
sport provide?

Your best 
argument for why 
someone should 
play this sport

Get Moving



BLAST OFF 

Plotting routes
Where do you regularly travel to? 

Mudkin: A Tale of Tails

Mudkin has just met Estee, an explorer who wants Mudkin to accompany her on a trip. Think about a 
journey you make regularly—for example from your home to school. Write a description of that 
journey. Remember to include positional terms such as ‘turn right’, ‘stop at the crossing’ and ‘go 
straight ahead’ and the names of streets. 

Swap your description with a partner. Create a map of the journey your partner has described. Draw the 
map in the box below. 
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